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ABSTRACT 

 

This study on the “Problems of English in Contact with Igbo Language: Nnewi 

Urban as a Case Study” is an attempt to study the problems that emanate when 

languages come in contact. In this study, the researcher succeeds in bringing out 

the problems of English in contact with Igbo language which include 

morphological problems, the problems of interference, interferences as a result of 

discrepancies in phonemes, lack of consistency in syntactic rules and semantic 

problems. The research methods used for the collection of data are intensive library 

research, questionnaire and one-on-one interaction. Tables are used for 

representation of the data for clarity of analysis. It is found that students switch 

codes at a very high rate and that most of them do not understand the English 

words they hear. It is then concluded that in order for second language learners to 

communicate among all speakers of English, they would have to properly master 

the Standard English. The researcher recommends that more intensive and 

extensive studies be further carried out by future researchers in this area.  
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CHAPTER ONE 

1.0 INTRODUCTION 

1.1 BACKGROUND OF THE STUDY 

 THE LINGUISTIC SITUATION OF NIGERIA AND ENGLISH 

LANGUAGE 

 

 Nigeria is a nation that has different languages and cultures. This is because 

it is heterogeneous in nature. It is made up of not less than two hundred and fifty 

(250) ethnic groups and numerous languages. Because of its nature, there are major 

and minor ethnic groups in Nigeria. Igbo, Hausa and Yoruba are regarded as the 

major ethnic groups, while Ijaw, Tiv, Efik and so many others are seen as the 

minor ones. All these ethnic groups have their own different languages but 

amongst all these languages, none can be used as the national language of the 

country. 

 What then is a national language? A national language is a language that is 

chosen by the government to perform the functions of the day. It is a language 

which is approved by the government and is accepted by the people. The need for a 

national language arises when there are so many languages in a country and none 

can be chosen without the occurrence of conflicts. On the other hand, an official 

language is said to be a language used by the government to perform its official 

business in the civil service, law, commerce, education, politics and in all other 
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official functions. Since Nigeria is heterogeneous in nature, David Jowitt in 

Bamgbose (1995:51) remarks that; „… At the present time, no single Nigerian 

language is or ever will be sufficiently acceptable… as the one national 

language…‟    

In some countries which were former British territories, English is designed to 

serve as their official language. In Nigeria however, English serves as the national 

language and this is because no native language is generally accepted. 

1.1.1 HISTORY OF THE ENGLISH LANGUAGE 

 According to David Jowitt (2009:1) the word “English” is obviously related 

to “England” and English was first spoken in England about 1,500 years ago, but 

was in existence before then. Its origin is one of the vastly covered periods, 

extending from the earliest times down to the 1066AD. The date of the battle of 

Hastings is a key date in English history. 

 English is a west Germanic language that originated from the Anglo-Frisian 

dialects brought to Britain by Germanic invaders and/or settlers from various parts 

of what is now Northwest Germany and the Netherlands. Initially, old English was 

a diverse group of dialects, reflecting the varied origins of the Anglo-Saxon 

Kingdoms of Britain. One of these dialects late West Saxon, eventually became 

predominant.    
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 The English language underwent extensive change in the middle Ages. 

Written old English of 1000 AD is similar in vocabulary and grammar to other old 

Germanic languages and completely unintelligible to modern speakers while the 

modern language is already largely recognizable in written Middle English of 

1400 AD. The transformation was caused by two further waves of invasion: the 

first by speakers of the Scandinavian branch of the Germanic language family, 

who conquered and colonized parts of Britain in the 8
th

 and 9
th
 centuries; the 

second by the Normans in the 11
th

 century, who spoke old Norman and ultimately 

developed an English variety of this called Anglo Norman. A large proportion of 

the modern English vocabulary comes directly from Anglo-Norman. 

 With the coming of the Renaissance, as with most other developing 

European language such as German and Dutch, Latin and Ancient Greek 

supplanted Norman and French as the main source of new words. Thus, English 

developed into very much a „borrowing‟ language with an enormously disparate 

vocabulary. 
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1.1.2 ORIGIN OF IGBO LANGUAGE 

 Igbo (ASUSU IGBO) is the principal native language of the Igbo people, an 

ethnic group of South-Eastern Nigeria. The Igbo language is one of the three 

major languages spoken in Nigeria. These three major languages, Yoruba, Hausa, 

and Igbo are also known as “Wazobia”. Igbo language is predominantly spoken in 

Abia, Imo, Enugu, Anambra, Ebonyi and few parts of Rivers and Delta States. 

 The Igbo language is classified as a Niger-Congo language- „the kwa 

languages‟- a group of languages, now generally regarded as a branch of the 

Niger-Congo family, spoken in some areas of West Africa, extending from the 

Ivory Coast to Eastern Nigeria and including Akan and Ewe (Ghanaian 

languages). It is estimated that these kwa languages have been spoken in roughly 

the same locations as today for over 4,000 years. Igbo, like many other West 

African languages has borrowed words from European languages mainly English, 

and some examples of loanwords include the Igbo word for blue (blu) and 

operator (opareto). 

 

1.1.3 MEANING OF LANGUAGE 

 Language is among the activity of life that we humans do not take 

seriously. We use it unconsciously, that we never stop to think of its various 
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complex processes. Though language is employed for everyday interactions; it is 

an extremely complex, highly abstract and infinitely production system that links 

meaning with sound. Language is inseparable from human being: Linguistic 

research has stated that language is equivalent to life. Attempts have been made 

by various linguists to define the phenomenon referred to as language. 

 According to John Lyons (2009:3), where most of these language definition 

were got from, language is defined as “a system of arbitrary vocal symbols by 

which thought is communicated from one human being to another”. According to 

Sapir (1921:8), “language is a purely human and non-instinctive method of 

communicating ideas, emotions and desires by means of voluntarily produced 

symbols”. In his essay on language, Hall (1968:158), states that language is “the 

institution whereby human begins communicate and interact with each other by 

means of habitually used oral-auditory arbitrary symbols”. John Lyons (2009:4) 

quoting Bloch and Trager‟s Outline of Linguistic Analysis (1942:5) declares that, 

„a language is a system of arbitrary vocal symbols by means of which a social 

group co-operates”. Noam Chomsky in his Syntactic structures (1957:13) declares 

that “from now on I will consider a language to be a set (finite or infinite) of 

sentences, each finite in length and constructed out of a finite set of elements.” 
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 Language or speech is as old as man and no other group of creatures in the 

universe have been able to acquire or develop the facility of language. But 

language has in its process of growth developed some abstract concepts, resulting 

in ideas, literature argument, reasoning and other protective and educative devices 

like symbolism. Some of these concepts like symbolism have both hampered as 

well as improved communication. Consequently, language has become a means of 

illuminating as well as concealing ideas. It is customary for a language to have 

varieties distinguished in terms of users (dialects) or uses (registers). Varieties of a 

language defined in terms of its users are called dialects. 

 Language or human speech as we know, is a variety of speech or body of 

words and idioms, especially, that of a nation or a race. It could mean a mode of 

expression, or any manner of expressing thought or feeling. 

 

1.1.4 FUNCTIONS OF ENGLISH LANGUAGE IN NIGERIA 

 In Nigeria and many Anglo-phone African countries, English language 

remains one of the strongest legacies of our colonial past and our veritable link 

with the outside world. Having remained with us as far back as 1842, when the 

first English-speaking missionaries came to Nigeria and up to the present, the 

English language is no longer “foreign” to Nigeria. In the words of professor 
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Tekena N. Tamuno, a one- time vice-chancellor of the university of Ibadan, 

“Nigerians, have successfully colonized English as a second language”. 

 English performs different functions in Nigeria both in the colonial and 

post-colonial period. Nigeria as a multicultural and multilingual country with an 

estimate of about four hundred (400) languages is unable to get a particular 

language for general interaction. With the help of the English language, the 

problems are highly reduced. 

 English language in Nigeria performs the role of an official language, a 

national language, the language of trade, the language of education and mass 

media, the language for religious activities and also the lingua franca of our 

country. With the roles which English is performing in Nigeria, it is safe to say 

that English performs very strong roles in the development of our country. 

 

1.1.5 FUNCTIONS OF IGBO LANGUAGE IN THE SOCEITY 

 Every language on earth performs one function or the other, so Igbo 

language is not an exception. Igbo language performs different functions in our 

society. Igbo language is used for communication between peers, families and the 
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society. Igbo language is also used for the perseverance of culture and identity in 

our community. 

 The importance of Igbo and English cannot be over emphasized. The nature 

and place of the English language in our country makes it a unique means of 

communication. In most cases, it is the compromised language that tends to bring 

the speakers of varying Nigerian languages together. It is not therefore just a 

second language but more importantly the language of education, law, business, 

politics, national and international purposes, and so it bridges the existing gap 

between different native speakers. For these reasons, much emphasis is placed on 

its acquisition and usage. It is prerequisite for admission into institutions of higher 

learning probably because it is the medium of instruction in higher institutions. 

 English is however believed to have come into Nigeria as a result of 

colonialism, slave trade, British conquest and missionary activities. Since English 

is the official and national language in Nigeria, it basically serves the function of a 

second language. According to Ngonebu (2008:14), a second language is that 

language which an individual speaks and uses for his day to day activities which 

can be understood by everybody, not just people from his family or ethnic group. 

Since English is a language that unites different ethnic groups in Nigeria, it has 

united different linguistic communities under one linguistic umbrella. Every 
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individual in Nigeria has acquired a language (mother tongue) or first language 

(L1) outside of the English language. A mother tongue simply put is the native 

language of an individual which he understands perfectly well and also knows 

how to speak it fluently without misusing and pronouncing it wrongly. According 

to Femi Akindele and Wale Adegbite (1999:49),  

Mother tongue can be defined as the language in which a bi 

or multilingual person conducts his everyday activities in 

which he has the greatest linguistic facility or intuitive 

knowledge. The person uses the language both at formal and 

informal interactions. He understands the rules of 

pronunciation, syntax, lexis and discourse without having 

course to refer to texts for correct usage of these aspects of 

his mother tongue. 

 A second language (L2) on the other hand, implies that the 

individual/society already has a first/native language (L1) which in most cases, is 

the mother tongue (MT); but in addition, the individual acquires another language-

the second language- which is used as another means of communication for 

various purposes. A second language is therefore that language that an individual 

speak in addition to the language the individual learned when he was a child. 

 Users of L1 make use of L2 for communication with other ethnic groups. 

An Igbo person for instance, uses English language for communication, commerce 

and educational purposes. Unfortunately, many users of the language come in 

contact with difficulties in both the written and spoken forms of English language. 
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In a situation where the L2 is the target language of the L1 learner, the tendency 

of encountering errors will be very high. We may however stop to ask ourselves 

what a target language means. A target language is a language in which the L1 

speakers and learners are expected to speak if not perfectly like the native 

speakers but at least, close to them. A target language is that language in which 

both the L1 and L2 speakers can use perfectly well for communication and other 

official purpose. English is the target language of Nigeria because, it is that 

language which every individual is expected to speak and/or understand apart 

from their own mother tongue. 

 English phonemes like /^/,/∂/,/ :/ð/,/ϴ/ sometimes present serious 

problems to the L1 speakers of English. Since every language has its own 

phonemes or sounds, it is bound to interfere with the L2 phonemes and this brings 

about problems in the learning of L2. The reason for this is because the L1 

speaker has mastered the sounds of the L1 (Igbo language) and tends to transfer 

their phonological structure to the target language in the process of learning the 

language. Most times, they substitute the L2 phonemes that do not exist in the 

Igbo language with the nearest phonemes in the L1 language. The Igbo speakers 

of English are known to substitute/ð/ with /d/as in “then” /ðen/and /den/and/ Ǿ/ 

with /t/ as in “strength” /strenϴ/ and /strent/. It is very important that these 



11 
 

problems are identified to show the degree of difficulty faced and what influenced 

these difficulties.  

 This research is designed to highlight the problems encountered by Igbo 

speakers from Nnewi community as a result of linguistic interference of Igbo 

language (L1) on the English language (L2).  

 

1.2 PURPOSE OF THE STUDY 

 This study is on error analysis; it is therefore hinged on Socio-linguistics as 

well as on Applied Linguistics, since its findings will aid the teaching and learning 

of both English and Igbo language. The study is solely designed to pick out the 

problems of Igbo speakers when they come in contact with English language. This 

investigation is designed to identify some phonological, semantic, syntactic, 

pronunciation and word formation errors and mother tongue interference issues of 

the Igbo speakers of English from Nnewi community. In addition to this, the 

research will show what the Igbo speakers (L1) of English do when some 

phonemes of English are absent in Igbo language sound system. 
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 In this way, some of the difficulties which Nnewi speakers of English 

encounter are sought out so that teachers of English language can modify their 

strategies in order to address these areas of difficulties. 

 

1.3 SIGNIFICANCE OF THE STUDY 

 One of the importance of this study is that, it will enhance the perfection of 

the articulation of English phonemes of Nnewi speakers of English and the Igbo 

speakers in general. It is however inevitable for the learners of L2 not to have 

difficulties. It is hoped that this study will enhance public awareness of the 

features and problems of English phonemes pronounced by the Igbo speakers of 

English. 

 The awareness and understanding of these problems will help eradicate the 

problems of English when in contact with Igbo language. It will help improve 

spoken English and understanding of the English language for the second 

language (L2) learners. In addition, it would help enlighten teachers in schools on 

how to teach English language to the L2 learners of English. Furthermore, it all 

with much hope make both the teachers and learners of English conscious and 

confident in their usage of English language. 
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1.4 STATEMENT OF THE PROBLEM 

 It is a matter of great pity and concern that Igbo speakers and users of 

English as a second language perform poorly in both the spoken and written form 

of English. Their communication is usually distorted due to problems like 

mispronunciation, mother tongue interference, intonation, stress, phonological, 

syntactic and semantic problems and a whole host of other issues. 

 These problems arise from the fact that English language is taught by 

teachers who learnt the language through the written forms and not from the 

original owners of the language. The students commit semantic errors as a result 

of the mother tongue interference. The Igbo learners of English often translate the 

features and patterns of their mother tongue (L1) to the second language (L2). 

 Hence, the focus of this study is the inability of the students of Maria 

Regina Girls‟ Secondary school and Okongwu Boys‟ Memorial Grammar School 

to use English language properly as a second language because of the problems of 

English in contact with Igbo language in the Nnewi community. 
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1.5 SCOPE AND LIMITATION OF THE STUDY 

 This research covers two secondary schools in the Nnewi community of 

Anambra State and they are: Maria Regina Girls‟ Secondary School and Okongwu 

Boys‟ Memorial Grammar School. Anambra State is an Igbo speaking community 

and so uses English as a second language. 

 The researcher does not intend to look into all the levels of learning and 

usage of English language such as Lexicology, Syntax, Semantic, Phonology, 

Morphology, Word Formation and Discourse Analysis. Instead, the researcher 

will focus his attention on the Phonological, Semantic, Syntactic, Word 

Formation, and Orthographic features of mother tongue Interference of the users 

and learners of English as a second language. 

 Furthermore, this study delimits its scope to students of SS1 and SS2 of 

Maria Regina Girls‟ Secondary School and Okonkgwu Boys‟ Memorial Grammar 

school. The students of SS2 are chosen because they would soon be promoted into 

a class where they are expected to write the West African Examination Council 

(W.A.E.C) while the students of SS1 are chosen because they just finished their 

Junior Secondary School Certificate Examination (J.S.S.C.E). These two groups 

of students chosen are in a better position to tell if they understand the English 
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language lessons taught by their teachers and to comment on how difficult they 

find English language. 

 Forty students within the age bracket of 13-19 years old respectively are 

chosen from each school making a total of eighty students. 

 

1.6 RESEACH QUESTIONS 

 The research questions for this study are as follows: 

1. What kind of phonological errors do the secondary school student commit 

in their use of English (L2) as a result of the internalization of the features 

of the L1 (Igbo language)? 

2. Is the pronunciation of words very hard for the secondary school students 

due to Igbo language? 

3. What kind of syntactic errors do the students commit in their usage of 

English (L2) as a result of the L1? 

4. Is the pronunciation of English word much easier for the L1 speakers and 

users of English? 

5. How can these problems of phonology, semantics, syntax, word formation 

interference be tackled? 
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1.7 RESEARCH METHODOLOTY 

 The sources of data collected for the analysis by the researcher is through 

the use of questionnaires, one on one interaction between the researcher and 

students, textbooks, unpublished words and internet facilities. 
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CHAPTER TWO 

2.0 LITERATURE REVIEW 

2.1 PREAMBLE: 

 In many parts of the world, like Britain, America, South Africa, amongst 

others, English is the native language (L1) of the people. The term first language 

or mother tongue or even better still native language is the only language of a 

monolingual person which is acquired naturally in his native environment and 

which meets all his linguistics needs. 

 Also in places like India, France, Italy, Spain, Germany and so on, English 

language is used as a foreign language, taught in higher institutions and not for 

communication. A foreign language according to Akindele and Adegbite 

(1999:51) is a language in which a bilingual or multilingual person conducts only 

specialized activities. It is the language in which he has a partial linguistic facility 

of its four basic skills which are listening, speaking, reading and writing. 

According to Afolayan (1988); 

A foreign language has the socio-cultural 

function of serving as a means of voluntarily 

acquiring a new international culture 
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 However, in places like Nigeria, Ghana, Gambia, Togo, Liberia amongst 

others, English is used and learned as a second language. A second language is a 

variety that is learnt mainly through formal education. The major concern of this 

work is the exploration of the effects of L1 on L2 in a language learning situation. 

In such a situation, the tendency is that where English is used as the L2, a lot of 

problems associate themselves with its learning and usage. 

 This literature review looks into some acquisition and learning problems of 

the L1 learners of English as a second language; problems of mother tongue 

interference and so many other problems of the students. 

 

2.2 PROBLEM OF ENGLISH IN NIGERIA 

 It is very well known that over many centuries, there has been a progressive 

expansion of the English language. Consequently, the use of English in Nigeria 

survived the departure of the colonial administrators as the language of 

administration. The English language is the language left behind by the 

colonizers. Although English language is growing fast in our society today, it still 

encounters few problems; some of which are outlined below 
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A. CODE SWITCHING: Code switching can be described as a means of 

communication which involves a speakers alternating between one 

language and the other in a communication event. In other words, someone 

who switch codes uses two languages or dialects interchangeably in a single 

communication. Code switching can be interlingual or intralingual. It is 

interlingual when it is between two different languages such as switching 

from English to Igbo and vice versa; for instance, starting a discussion with 

Igbo and concluding with English, as in “Obi toro Nnamdi uto after he 

introduced us to the celebrants.” Intralingual code switching on the other 

hand, is a switch from one dialect of a language to another dialect of the 

same language. 

Akindele and Adegbite (1999:34-37) have given a full discussion on the 

issue of code switching. In their presentation, they state that “scholars of African 

languages and some monolinguals have a negative attitude towards code 

switching because of its non-conformist nature to language norms. They show this 

attitude by referring to the phenomenon as a grammarless or gibberish mixture of 

language or a jargon”. They went on to say that code switchers are not well 

acquainted with any of the language. Code switchers are therefore regarded as 

“semi-lingual or non-lingual”. 



20 
 

Fromkin, Rodman and Hyans (2011: 461-463) have also contributed on the 

issue of code switching. According to them, code switching occurs wherever a 

group of bilinguals speak the same two languages. They stated that, a common 

misconception is that code switching is indicative of a language disability of some 

kind. For example they declare that, bilinguals‟ use code switching as a coping 

strategy for incomplete mastery of both languages. These characterizations are 

completely inaccurate. For instances, here is a code switch between English and 

French. “I mean he‟s an idiot, ce mec-la” Meaning “I mean he‟s an idiot, that 

guy.” 

B. LACK OF CORRELATION BETWEEN PHONETICS AND 

ORTHOGRAPHIC FEATURES: This simply implies that the ways in 

which words are written are different from the way it is pronounced or 

transcribed. 

Example: /k/cats /kǽts/, caps/kǽps/, cows/kauz/. /f/Fight /fait/, Enough/I‟n^f/, 

Phatic /fǽtik/,  Physical /ficik lə/. 

/i:/see /si:/, Sea /si;/, Quay /ki:/ 

Again, Fromkin, Rodman and Hyans (2011:215) have also elaborately 

explored the reason for the lack of correlation between phonetic and orthographic 

features. They found out that, most of the words (orthographic from) differ from 

their pronunciation (transcription) and this problem poses a great learning 
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difficulty to L1 learners of L2. Ngonebu (2008:24) on her part says that the lack of 

correlations is the reasons why English is considered a difficult language for non-

native speakers to learn. 

C. LACK OF INSTRUCTIONAL MATERIALS:  Since English language is 

not Nigeria‟s native language; they are faced with inadequate teachers who learnt 

their own English language through the reading of textbooks or from half-baked 

and unprofessional teachers too. Because of this problem, the students who are 

being taught by these teachers of English language in some secondary schools 

would not be taught to meet the appropriate standard of English in the native 

speakers‟ country. 

 In most secondary schools, students are taught English language without the 

use of the language laboratory where the students would listen to the correct and 

appropriate pronunciation of words with the use of headsets and tapes which are 

designed by some native speakers of English in order to facilitate easy and fast 

learning.  

 In line with this view, Umera-Okeke in her essay titled “Identification of 

the Sources and Treatment of ESL Pronunciation Errors: A Case Study of Igbo 

Speakers of English” categorically states that “apart from material presentation, 

pronunciation errors can also arise when the teacher is a poor model”. She further 
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drives the point home when she says that “proficiency is highly required on the 

part of the teacher because the correction of what is wrongly learnt is never easy”. 

 In connection to this, Akindele and Adegbite (1999:139-141) declares that 

before the learner of English can learn it adequately, there has to be the 

availability of raw linguistic data such as tape recording of the appropriate English 

sounds and other such like raw materials, without which the learners end up 

learning and using bookish and stilted English. The learners of English in Nigeria 

encounter these problems in the course of their language development. Apart from 

the fact that the agents of exposure are limited that is, language laboratory and 

tape recorders, even those agents available as teachers and re-inforcers also may 

have their own weakness in terms of lack of competence, experience and 

dedication to duty.  

 

D. ARGUMENT OF STANDARD OF ENGLISH:  Standard English is that 

variety of English that simply conforms to the notion of correctness. It is 

also the right form, a reference point at which every user of English should 

adhere to. It is that variety that is legitimized and grammatically correct and 

acceptable. 
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 In Nigeria, English language is faced with the argument of what is the 

correct from. In Nigeria, we have what we refer to as the Nigerian English and 

this makes it difficult for students to distinguish between the right and proper 

standard of English. For instance; 

a. He voiced out his opinion. (instead of)  

He voiced his opinion. 

b. Accept my congratulation for your success. (instead of)  

Accept my congratulation on your success. 

c. We brought the equipments (Equipment) 

d. Nigerian Airways have acquired five aircrafts (Aircraft)  

e. After greeting ourselves (one another), Joke, Tolu and Me (I) started to play 

ludo. 

f. The baby gave me tough time (instead of)  

The baby gave me a tough time. 

g. I am going to church (instead of)  

I am going to the church. 

Writing on the argument of Standard English, Akindele and Adegbite (1999:63) 

says that the deviation is a widespread phenomenon in Nigerian English and it is 
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not limited to the speech and writing of low-level speakers of English. It is found 

among users of English at the tertiary or higher levels of education. 

 

2.3 PROBLEMS OF ENGLISH IN CONTACT WITH IGBO 

LANGUAGE. 

 The learning of a language involves a complex set of interlocking features; 

and most of these features have several problematic implications in the learning of 

English or any other languages. The Nigerian learner of English is already a 

linguistic adult by the time he learns English, unlike the native speaker who 

acquires the language as a child. A linguistic adult already would have learnt one 

language, which is his mother tongue, before learning English and thus naturally 

transfers some features from his mother tongue to the second language. Such 

features would hinder his learning of the language (L2). 

 In line with this, Akindele and Adegbite (1999:140), says that it takes a 

long time and learning experience for a learner to mature in a language. They 

wrote that without motivation for an L1 learner of L2, an L1 learner of L2 would 

think it irrelevant to learn and use the L2 language properly. This goes to attest to 

the fact that language learning is a complex act and that the learners need to be 
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motivated apart from the provision of language laboratory and qualified teachers 

to mention but a few. 

 The problems of English in contact with Igbo language has been 

emphasized by different people. Most people have written on different aspects on 

the problem of English. This study would discuss a few problems of English when 

it comes in contact with Igbo language because of its learners. 

 

A. MORPHOLOGICAL PROBLEMS: Morphology is a branch of 

linguistics, which has to do with the formation of words in language. 

According to Akmajian, Demers, Farmer and Harnish (2001:12) 

morphology is, “The sub-filed of linguistic that studies the internal structure 

of words and the relationship among words”.   

Under morphology, the main problem of L1 learners of English is affixation. 

Affixation can be defined as the building up of words by adding affixes to the 

main component of the word, depending on whether the affix is attached to the 

beginning of the word, the middle or at the end of a word. According to Okocha 

Chineye in her B.A this titled “Comparative study of Morphological Processes in 

English and Igbo Language”, affixation is “the process by which a linguistic from 

is attached to derive a different word”. According to O‟ Grady, Debrovolsky and 
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Katauba (1996:138) affixation is “the adding of an affix to a free morpheme that 

acts as a root or stem”.   

 Affixes are morphemes that are attached to the word stem to form a new 

word (http:/en. Wikipedia.Org/Wiki/Affix). Affixes are divided into several 

categories depending on their positions with reference to the stem. The Online 

Wikipedia, http. //en.Wikipedia.Org/Wiki/affix has a list of the positions of affixes 

that exist in language in general. 

 In English language, suffixes and prefixes are added in words a lot thereby 

confusing the Nnewi learner of English. For instance, prefixes like “in-im-il” 

means “not” in words like “informal, impossible and illogical”, but in 

“inflammable” it means “highly”. A suffix like “_less” means without in 

“childless, useless, powerless” but when used in “priceless”, it means very costly.  

 Also words are formed with the addition of affixes like  

friend +ship = friendship 

  Sub  +  minimal = Sub minimal 

  Inter  +  tribal = intertribal 

  Co  +  pilot = Co-pilot 

  Eat  +  ing  =    Eating 
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  Art  +  ist = Artist  

  Arch  +  enemy = archenemy 

  Cream  +  Y = Creamy 

  Fore  +  Seen = Foreseen 

 The inconsistency of word formation (morphology) is also seen when 

referring to things like: 

One who writes is known as a writer 

One who reads is known as a reader 

One who acts is known as an actor 

One who cooks is known as a cook 

 By the time a second language learner comes in contact with all the above, 

he tends to from words in order to suit himself. That is why Fromkin, Rodman and 

Hyans (2011:60) said that “the human language capacity is enormously creative, 

that creativity extends to ways other than affixation, that words may be altered and 

created just to suit an L1 learner of L2”. In line with this, Ngonebu (2008:24-25) 

says that word formation in English is so inconsistent and irregular that it poses 

problems for second language learners. She also said that since there are different 
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rules for doubling of letters, and words ending in different letters, there is always a 

problem for the second language learner. She however concluded by saying that 

because it is not the language of the second language learner, the speaker 

sometimes creates words that do not exist in the English language and sometimes, 

fails to use the right conversion of a word. 

 

B. THE PROBLEM OF INTERFERENCE: In discussing the problem of 

interference, Spencer (1997:42) notes that “the greatest influence on the 

pronunciation of English phonemes by Nigerians is the second system of 

vernacular language”. This problem is very applicable to the Nnewi Igbo speakers 

of English, they have learnt and acquired all the phonological features of their L1 

and they unconsciously transfer the rules of the L1 to the target language (L2). 

This problem of interference occurs not because it is intentional but because the 

learner of L2 has acquired the norms of his L1 and tends to transfer them to the 

L2. The acquisition of the Igbo language culture is normally done during the early 

stage of language learning, so when the Igbo learner of English begins to learn 

English as a second language, the system of the Igbo language which is now 

firmly consolidated, transfers into the English language. Because of the problems 

of interference, a lot of errors are bound to occur in the learning of L2 by an Igbo 
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person. Corder (1986:1) supports this fact and states that errors are “predicted to 

be the result of the persistence of existing mother tongue habits in the new 

language”. Mark Altah in Unoh S. (1990:68) lends credence to the problem of 

interference as one of the problems encountered when languages come in contact. 

He says; 

Since they have already mastered one or more of the local 

languages, the phonological features of such languages 

are transferred directly into their spoken English, resulting 

in mispronunciation of the vowel and consonant sounds of 

English.   

Most Igbo speakers of English as a second language have Interlingua 

pronunciation problems which largely depend on the structure of the Igbo 

phonological system. 

C. INTERFERENCES AS A RESULT OF DISCREPANCES IN 

PHONEMES: Since discrepancy according to the Oxford Advanced Learners 

Dictionary 8
th
 Edition, is a difference between two or more things that should be 

the same, the English and Igbo phonemes would have interferences because the 

L1 and L2 have unequal phonemes. English language has forty-four (44) 

phonemes, twenty vowels and twenty-four consonants while Igbo language has 

thirty-six phonemes, twenty-eighty consonants and eight vowels. 
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 The interferences as a result of discrepancies in phonemes arise when the 

L1 speaker finds it difficult to master all the phonemes of English language. They 

would also find it difficult to pronounce certain phonemes of English language 

because of the difference between the L1 phonemes and L2 Phonemes. The L1 

speaker of L2 would encounter the problem of recognizing and identifying the 

sounds which do not occur in his first language. 

 The major problem of Igbo speakers of English is more on those sounds 

that are not in Igbo language. In view of this, Babatunde (1975:56) states basically 

that “most learners of English language substitute the sounds of English language 

which they find exotic with their own language sounds that are near as possible to 

those sounds of English.” Ngonebu (2008:25) also declares that the inability to 

represent phonemes and sounds accurately and consistently is largely responsible 

for poor spelling among learners of English”. 

 

 

D. LACK OF CONSISTENCY IN SYNTACTIC RULES 

 The rules of syntax combine words into phrases and phrases into sentences. 

It specifies the grammatical relations of a sentence, such as subject and direct 
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object. In other words, they provide the information about who is doing what to 

whom. This information is crucial to understanding the meaning of a sentence.   

 When in a sentence, the syntactic rules on tense, plurality, comparison and 

so many others are not consistent; it becomes a problem for the L1 learner of L2. 

For instance; 

1. In Plurality: We are told that the addition of “S , ies, and es” signifies that 

the words are in the plural form and so, the Nnewi learner of English goes ahead 

to add these suffixes to all words including words that it should not be added to. 

Example: 

Singular Plural 

Boy Boys 

Baby Babies 

Ox Oxes 

Man Mans 

Sheep Sheeps 

  

 We see that the last two examples are incorrect and that the correct answer 

is “man – men, sheep- sheep”. This however ends up confusing the second 

language learner. 
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2. Tenses: The irregularities of the tenses in English language also contribute 

to the problem of L1 learner of L2. Example “go-went, walk- walked, spell- 

spelt, shake- shook”. 

3. Comparison: “Short-shorter- shortest”, Bad- worse- worst” Instead of “Bad- 

badder- baddest”. 

  Also in the syntactic level, there are problems of over generalization and 

direct one- to – one translation form of L1 to L2. For example, the popular 

expression of the Nnewi person “Anam a bia” which is “ I am coming” is used to 

mean “just a minute or I‟ ll be right back”. Also “Mu na Chioma eri na nri ahu” 

which is “I and Chioma ate the food” instead of the proper “Chioma and I ate the 

Food”.  

Dadzie and Awonusi (2004:109) postulates that “there are rarely any point of 

convergence between the syntactic structures of a number of indigenous Nigerian 

languages and the English language” Supporting this view, Ngonebu (2008:27) 

says that the inconsistencies in the syntactic rules of English are sometimes 

confusing and complicated to a second language learner. 

E.   THE SEMANTIC LEVEL: Semantics deals with the conventional meaning 

conveyed by the use of words and sentences of a language. Semantics is the 

scientific study of meaning. It can be said to be the linguistic study of 
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meaning of words and sentences. When we say that semantics or meaning 

in words and sentences in another problems which an Igbo person faces 

when learning English language we are speaking from the view point of 

Dadzie and Awonusi (2004:110): “the degree of modification done to any 

meaning may reach the point at which the native English speaker may be 

unable to comprehend the new semantic status in an L1 learner of English 

environment.” This is because meaning is highly culture-bound and 

remarkable differences exist between native English culture and the various 

Nigerian cultures. This tallies with the linguistic fact that language is 

culture bound or cultural. 

For instance in Nigeria, a woman can be called “Our wife” by her 

husband‟s people and she will understand what they mean but an American sitting 

in their mist would not. Also, the multiple meaning of words in English can 

confuse an L1 learner of English. That is why Ngonebu (2008:27) said that 

“Learners, therefore have problems when they are not able to realize the 

differences between different shades of meaning of words, differences between 

denotation, connotation, semantic fields, collocation, word relation and so on”. 

She also gives examples when she said “Is a zebra crossing meant for Zebra‟s to 

cross? Or is a dead wood a piece of wood that is dead? Words like “bank”, “well”, 

mouth” and so many others have multiplicity of meaning in polygamous terms. A 
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bank can either be a financial institution, a bank of a river or even a bank of blood. 

According to Ngonebu (2008:27), such nuances in the meaning of English words, 

create problems for learners and users of the language.   

 

F. PHONOLOGICAL- PROBLEMS: According to the study of language by 

Yule (1996:54), “Phonology is essentially the description of the systems and 

patterns of speech sounds in a language. Phonology is concerned with the abstract 

or mental aspect of the sounds in language rather than with the actual physical 

articulation of speech sounds”. On the other hand, Fromkin, Rodman and Hyans 

(2011: 227), postulates that “the word phonology refers both to the linguistic 

knowledge that- speakers have about the sound patterns of their language and to 

the description of that knowledge that linguists try to produce”. Using a layman‟s 

English, phonology is the study of how speech sounds form patterns. Phonology 

tells us what sounds are in your language and which ones are foreign; it tells us 

what combinations of sounds could be an actual word, whether it is (black) or it is 

not (black). 

 The phonological systems of the Igbo language are different from those of 

English and because every language has its own patterns or forms. What simply 

takes place is an adaptation of indigenous phonological systems of English speech 
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sounds and patterns rather than an attempt to manage two phonological systems 

separately. The Nnewi speakers of English make mispronunciation of sounds like 

/ϴ/, /ð/ / / and /s/. That is why Umera-Okeke (2011:6) in her essay 

“Identification of the Sources and Treatment of ESL Pronunciation Errors: A Case 

Study of Igbo Speakers of English” declared that “much of what the Igbo leaner of 

L2 does in the field of pronunciation is a matter of habit”. The sound of his 

language form a system and in listening to a language other than his own, he tends 

to “hear” the sounds of his own language, or at least sounds close to those of his 

own language, rather than those that are being produced in the foreign language. 

For instance, Igbo language has no dental fricatives and there is a tendency for 

Igbo speakers of L2 to substitute /t/and/d/for English /Ǿ/ and /∂/ respectively, thus 

confusing words such as „tick‟ and „thick‟, „den‟ and „then‟.” 

 Also when it comes to the vocalic-based part, we notice that diphthongs do 

not occur in the Nnewi dialect. Their non-occurrence in the Nnewi dialect creates 

a very big problem for the Nnewi speakers of English in effect and so in turn, 

makes approximations such as; 

Word English Nnewi  

Break /breik/ /brek/ 

Gave /geiv/ /gev/ 

Over /∂uv  / /ova/ 
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 Unlike the English vowels, length is not a distinctive quality in the Nnewi 

vowels. Long English vowels, are produced as their short counterparts by the 

Nnewi speakers      

Word English Nnewi  

/i/ - ship /sip/ /sip/ 

/i:/ - sheep /si:p/ /sip/ 

/^/ - pot /p^t/ /p^t/ 

/):/ - port /p):t/ P^t/ 

/u/ - put /put/ / put/ 

/u:/ - two /tu:/ /tu/ 

 

 Dadzie and Awonusi (2004:108) research findings shows that some of the 

common errors include h-dropping, devoicing fricatives, non-differentiation in the 

length of vowels, absence of stress or its wrong placement. They declared that all 

the above affect the intelligibility of English speech in Nigeria. In line with this, 

Onuigbo (2009:5) also say that, many Nigerian languages, unlike what happens in 

English, syllables and words are pronounced with the same relative breath effort. 

Since these syllables apparently have the same prominence in speech, the Nigerian 

languages are called syllable-timed languages. In effect the difference between the 
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stress timed English language and the syllable timed Nigerian languages creates 

some difficulty for Nigerian learners of English pronunciation. 

 It is best to know that at the segmental level, the Igbo language has thirty-

four (34) phonemes; twenty-six (26) consonants and eight (8) vowels. While the 

English sound system consists of forty-four (44) phonemes: twenty-four (24) 

consonants, twelve (12) pure vowels and eight (8) diphthongs. 

 

 

 

   

 

     

 

 

             

          

IGBO CONSONANT SOUNDS 

p, b, t, d, g, gh, gw, j, l, m, n, n, nw, ny, 

r, s, sh, ch, f, h, k, kp, kw, w,y, z. 

IGBO VOWEL SOUNDS 

a, i, e, u, o, i, u, o. 

ENGLISH CONSONANT SOUNDS 

p, b, t, d, k, g, m, n, ŋ , f, v, ϴ, 

ð, s, z, ∫, Ʒ, h,ʤ , t∫, I, r, j, w 

ENGLISH VOWEL SOUNDS 

i: i, e, ᴂ, a:,ɒ , ͻ:, ѵ,^, Ʒ:, 

ә, u:, ei, ai, uә, ͻI, әu, au, iә, eә 

e∂. 
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Ngonebu (2008:22) said that, when a phoneme in English does not exist in 

the speaker‟s first language or when the second language users finds it difficult to 

articulate a particular configuration of speech pattern, phonological problem will 

result. These phonological problems would affect the intelligibility of English 

spoken by the L1 learner of English. 

Having discussed a few problems of English when it comes in contact with 

Igbo language, it is very convenient for us to say that second language learners 

face lots of difficulties when learning a different language. 

A second language can be acquired in a variety of ways, at any age for 

different purpose and to varying degrees. The learning of the second language is 

more difficult, intricate and formal than learning the first language. The second 

language acquisition includes an understanding in general of what language is and 

what learning the language is and because of these difficulties; English always face 

problems when it come in contact with Igbo language. 
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CHAPTER THREE 

3.0 INTRODUCTION 

This chapter presents a detailed account of the methodology used in 

collecting and analyzing the data. 

 

3.1 RESEARCH METHODOLOGY 

 The method used in the collection of data for this study is through intensive 

library research; where textbooks, journals, unpublished works and class room 

notebooks and texts were consulted and data extracted from them. 

 

3.2 RESEARCH METHOD 

 This research is designed to find out the problems of English language in 

contact with Igbo using Nnewi Urban as a case study. The research design used in 

this study is the survey research. According to Nwodu (2006:67), “survey is a 

research method, which focuses on a representative sample derived from the entire 

population of study”. In addition, Obodoeze (1996:8) defines survey research as 

“an investigation into certain things or events that exist or occur at the time of the 
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research and is connected with some problem situation that is felt over a wide area 

by a large population.” 

 This survey research is carried out through the use of questionnaire, one on 

one interaction and answer scripts in order to generate facts and data. 

3.3 RESEARCH POPULATION 

 The study is focused on Maria Regina Girls‟ Secondary School and 

Okongwu Boys‟ Memorial Grammar school. The target population of students for 

this research is hundred (100). The questionnaires were distributed but only eighty 

individuals responded to the researcher.  

3.4 DESCRIPTION OF RESEARCH INSTRUMENT  

 The main research instruments used for the research are: 

a. The Questionnaire and Answer Scripts.  

The questionnaire is structured to elicit responses from the target audience 

on the issue of the problems that occur when Igbo language comes in contact 

with English language. The data obtained from the questionnaire is analyzed 

through the percentage method; which the number of the respondent over the 

total number of responses multiplied by hundred over one (N/N x100/1) 
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b. Secondary Research Sources 

   Other research Instruments which serve as the secondary materials for this 

research include; textbooks, unpublished work, oral interviews and the 

internet. 

 

3.5 DATE COLLECITON AND ANALYSIS 

 The data for this research is collected through the research instruments 

outlined above. The questionnaires distributed to the two schools were collected 

and analyzed alongside with the answer scripts of the students from the two 

schools. 
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CHAPTER FOUR  

DATA PRESENTATION AND ANALYSIS 

4.0 INTRODUCTION 

 This chapter deals with the presentation and analysis of the data collected. In 

presenting the data, tables are used for clarity. The data used for the tables are the 

information collected from the retrieved questionnaires oral interviews and 

examination scripts. All the data collected are analyzed. 

4.1 ANALYSIS AND INTERPRETATION OF DATA 

 The data analysis involves the comparison of predicted and actually 

manifested problems in the speech samples to determine the true predictions. The 

students‟ speech samples are transcribed. It is generally believed that the 

questionnaires are the most reliable and convenient tool used in the analysis of 

data, that is, when it is carried out correctly. The questionnaires for the work were 

shared among hundred (100) students and eighty (80) were returned back to the 

researcher. 
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4.2 METHOD OF DATA ANALYSIS 

 The method that is used in calculating the response of the students is the 

percentage system. The response of the students are calculated and divided by the 

total number of responses and multiplied by hundred over one in order to arrive at 

a reliable percentage answer of a particular question; (N/N x 100/1) this shows the 

formula as the number of the respondent over total number of response, multiplied 

by hundred over one. All the calculation are stated in a tabular form for 

clarification. 

TABLE 1: THE SEX OF RESPONDENTS  

SEX OF 

RESPONDENTS  

NO OF 

RESPONDENTS 

PERCENTAGE  

FEMALE 36 45% 

MALE 44 55% 

RESULT 80 100% 

Source: field work, July 2013. 

 The table above shows that 45% of the respondents that participated in the 

exercise are female while 55% of the respondents are male. This table shows that 

the population of the male respondents are greater in number than that of male.  
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TABLE 2:  THE AGE RANGE OF THE RESPONDENTS 

AGE RANGE  NO OF 

RESPONDENTS 

PERCENTAGE  

13-15 YEARS 29 36% 

16-19 YEARS 51 64% 

RESULT 80 100% 

Source: Field work, July 2013.  

 The table above shows that 36% of the respondents are of the age range of 

13-15 years while 64% of the respondents are of the age range of 16-19years. This 

table shows that the population of the age range of 16-19 years is greater than that 

of 13-15 years. 

TABLE 3: THE CLASS OF THE RESPONDENTS 

CLASS OF 

RESPONDENTS  

NO OF 

RESPONDENTS 

PERCENTAGE  

SS 1 32 40% 

SS 2 48 60% 

RESULT 80 100% 

 

Source: Field work, July 2013. 
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 The table above shows that 40% of the respondents are in SS 1 while 60% of 

the respondents are in SS 2. This table shows that the population of the students of 

SS 2 is greater than that of SS1. 

 

TABLE 4: HOW MANY STUDENTS IDENTIFIED THE ENGLISH 

PLURALS CORRECTLY? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

90 -100% 0 0% 

50 – 89% 20 25% 

0 – 49% 60 75% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 The above table shows that no student got up to 90-100% of the plurals 

correctly, 25% of the respondents got 50%-89% of the plurals in the test, 75% of 

them got 0-49% of the plurals correctly. This may be as a result of the presence of 

zero morpheme plurals found in the test. Example, sheep, equipment, furniture, 

staff and such like 
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TABLE 5: WHAT TYPE OF PLURALS DID THEY IDENTIFY 

CORRECTLY? 

PLURAL TYPE NO OF 

RESPONDENTS 

PERCENTAGE  

WITH AFFIXES 67 84% 

WITHOUT AFFIXES 16 16% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 The table above shows that 84% of the respondents got the plurals with 

affixes correctly, while 16% of them got those without affixes correctly. This 

shows that a lot of students are not conversant with plurals without affixes. 
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TABLE 6: HOW MANY STUDENTS WERE ABLE TO INDENTIFY THE 

DIFFERENCES BETWEEN THE L1 AND L2 SOUND PATTERN? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 -100% 8 10% 

0 – 49% 72 90% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 The above table shows that 10% of the respondents got up to 50% and above 

when it comes to the difference between the L1 and L2 sound patterns, while 90% 

got less than 50% when it comes to the difference between the L1 and L2 sound 

patterns. 
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TABLE 7: HOW MANY STUDENTS DO THEIR LI INTERFERE WITH 

THEIR L2? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 -100% 53 66% 

0 – 49% 27 34% 

RESULT 80 100% 

Source: Field work, July 2013 

 This table shows that 66% of the respondents‟ L1 interfere with their L2 

while 34% of the respondents‟ L1 do not interfere with their L2. 

 

TABLE 8: HOW MANY STUDENTS CAN PRONOUNCE ENLGISH 

WORD WITH EASE? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 -100% 29 36% 

0 – 49% 51 64% 

RESULT 80 100% 

Source: Field work, July 2013 
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 This table shows that 36% of the students were able to pronounce the 

English words with ease while 64% of the students were not able to pronounce the 

English words with ease. 

 

TABLE 9: HOW MANY STUDENTS DO NOT CODE SWITCH? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 -100% 11 14% 

0 – 49% 69 86% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 The table above shows that 14% of the respondents do not switch codes 

while 86% of the respondents switch codes in their sentences. 
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TABLE 10: HOW MANY WERE ABLE TO UNDERSTAND THE 

ENGLISH WORDS WITH EASE? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 -100% 29 36% 

51 51 64% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 The above table shows that 36% of the students were able to understand the 

English words easily while 64% of the students were not able to understand the 

English words easily. This is because they cannot pronounce the words without 

help from their teachers. 
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TABLE 11: ARE THERE QUALIFIED TEACHERS OF ENGLISH IN 

YOUR SCHOOLS. 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 – 100% 80 100% 

0 – 49% 0 0% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 The table above shows that 100% of the respondents asserted that they have 

qualified teachers. 

 

TABLE 12: IS ORAL ENGLISH TAUGHT IN YOUR SCHOOL?  

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 -100% 20 25% 

0 – 49% 60 75% 

RESULT 80 100% 

Source: Field work, July 2013 
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 The table above shows that 25% of the students agreed that oral English is 

being taught in their schools while 75% of the students do not agree: that oral 

English is taught in their schools. 

 

TABLE 13: HOW MANY STUDENTS THINK IN IGBO BEFORE 

TRANSFERING IN ENGLISH? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 – 100% 55 69% 

0 – 49% 25 31% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 This table shows that 69% of the students think in Igbo before translating 

their sentence in English while 31% of the students do not. It is as a result of 

thinking in Igbo before translating in English that causes the students to make 

mistakes like “me and Chioma ate the food” instead of “Chioma and I ate the 

food”. 

 



53 
 

TABLE 14: IS THERE LANGUAGE LABORATORY WHERE ENGLISH 

SOUNDS ARE TAUGHT? 

CATEGORY  NO OF 

RESPONDENTS 

PERCENTAGE  

50 – 100% 0 0% 

0 – 49% 80 100% 

RESULT 80 100% 

 

Source: Field work, July 2013 

 This table shows that there is no language laboratory in the schools because 

100% of the students said that there is no language laboratory where English 

sounds are taught. 

 

4.3 FINDINGS 

 From the data presented above, it is evident that none of the students is well 

acquainted with the pluralisation of English words. In Table 4, the respondents 

who correctly identified up to 50% of the plurals given to them in the English test 

were 25%, whereas, less than 50% of the plurals were wrongly identified by 75% 
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of the respondents. This result reveals that the rules of plural formulation in 

English language have not been internalized by the Nnewi speakers of English. 

 The result in Table 6 shows that 90% of the respondents do not know the 

difference between the Igbo language sounds and that of the English sounds. Also 

in table 10, a greater percentage of the respondents do not understand most of the 

English words because they do not know how to pronounce the English words 

without the assistance of either their teacher or an outsider. 

 Finally, we find in table 14 that all the students said that there is no language 

laboratory where English sounds are taught and because of this, most of the 

students if not all would not be able to pronounce the English words with the 

proper accent and tone. 
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CHAPTER FIVE 

        SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1     SUMMARY OF FINDINGS 

This research study shows the problems of English when in contact with Igbo 

language. It is well known that L1 learners of English are bound to encounter 

difficulties and the following are the findings: 

a. Most students cannot comprehend the English words they hear in school but 

pretend to do so; 

b. It is found that most students learn English because they need to pass it and 

not for future usage purposes; 

c. Also, few schools are adequately equipped with instructional materials and 

qualified teachers to teach the standard form of English appropriately; 

d. It is also found that because of the difference between the Igbo and English 

phonemes, students and learners of English tend to misplace the phonemes; 

and 

e. Finally, it is observed that the rate at which students switch codes during 

speech is very high. 
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5.2      CONCLUSION. 

This study has shown that there are difficulties which the L1 learners of 

English encounter as a result of either the similarities or differences in both 

languages. It is however, noteworthy that it is only when these problems are 

corrected and mastered that second language learners would not be able to 

maintain an intelligible communication among all speakers of English. 

 

5.3  RECOMENDATION 

This work because of time constraint and other delimiting factors studied 

only a few problems of English in contact with Igbo language. There are 

other problems which emanate when languages come in contact: These 

problems can be in the area of Lexis, Discourse Analysis, Pragmatics to 

mention but a few. The researcher recommends that more intensive and 

extensive study be undertaken by future researchers in English and other 

Nigerian indigenous languages. This research work also serves as a 

reference material for researchers who will use English as base language to 

study other indigenous languages. 
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APPENDIX I 

        

        Department of English, 

        Caritas University, 

        Amorji-Nike 

        Emene, 

        Enugu State.  

          June 30, 2013. 

Dear Sir/Madam, 

REQUEST FOR THE COMPLETION OF QUESTIONNAIRE 

 I am a final year student of Caritas University and I am carrying out a 

research on “The Problems of English in Contact with Igbo Language” Nnewi as a 

case Study”. 

 This study is purely for academic purpose and your response or opinion will 

be highly appreciated and treated in strict confidence. 

 Thank you for your anticipated co-operation. 

        Yours faithfully, 

 

        Okoye, Jennifer Oluchi 
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APPENDIX II 

QUESTIONNAIRE 

INSTRUCTION: Please fill in the space provided by ticking (    ) against the 

formation that is applicable to you. 

SECTION A: 

1. Sex:   Male   (       )    Female     (       ) 

2. Age:  13-15   (       )   16-19   (      ) 

3. Year of Study:   SS 1   (      )    SS 2    (     ) 

4. Name of School:   Maria Regina Girls‟ Secondary School (      ) Okongwu 

Boys‟ Memorial Grammar School   (     ). 

5. Do you sometimes use the Igbo sounds in place of the English sounds? 

YES     (      )     No    (      ) 

6. Does the irregularity of plural words in English confuse you? 

YES     (      )     No    (      ) 

7. Do you observe the rules of concord? 

YES     (      )     No    (      ) 

8. Does your mother tongue interfere with your English language? 

YES     (      )     No    (      ) 

9. During speech, do you apply stress in your words? 

V  
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YES     (      )     No    (      ) 

10. Are there qualified teachers of English in your school? 

YES     (      )     No    (      ) 

11. Is there language laboratory where English sounds are taught?  

YES     (      )     No    (      ) 

12. Do you think in Igbo language before translating in English? 

YES     (      )     No    (      ) 

13. Do you at times make use of English and Igbo words in a sentence? 

YES     (      )     No    (      ) 

14. Do you misplace words in English like practice and practice? 

YES     (      )     No    (      ) 

15. Do you think that Igbo learner‟s of English in the next ten decades would 

not have problems with English language? 

YES     (      )     No    (      ) 

 

 

 

 


